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Practitioner research and enquiry and its contribution in particular sectors 

Group facilitator: Colin Isham, CUREE
Is there appropriate provision and incentivisation for the production of high quality and innovative practitioner research?

· the main aim of action research is to support teachers in developing pedagogy 

· it’s very hard work changing pedagogy and teachers who want to do so are looking for help, which specialists including HEIs provide 
· HEI involvement in PR means that data collected can inform academic as well as practitioner research

What distinguishes PR from other types of research? 

· nature of the knowledge created may be different - but not necessarily so

· professional researcher /HEI has a facilitative role – helping identify appropriate methods and training in methods, brokering access to evidence, 

· outputs and process of direct use to teacher practice
· report writing is not regarded as main activity, but is important for extending and deepening the practitioner researcher’s learning
· we can see directly what areas of teaching and learning are of interest to practitioners from the research questions they set themselves

What is the value of PR?

· it requires and reinforces collaboration among practitioners and within networks

· it gives a framework and incentive for teacher reflection

· making explicit theory behind practice helps teachers embed and adapt new practice to their context

· it gives research findings more credibility when practitioners can see an issue has been explored by fellow practitioners (see links between academic research and PR in GTC’s Research for Teachers http://www.gtce.org.uk/teachers/rft/) 

· it has the potential to build capacity within the system in terms of research skills and practice (e.g. Romy Tacon work leading to Numicon (www.numicon.com) multi-sensory approach to maths)

· undertaking their own research empowers practitioners to the extent they select their own focus (although leadership teams, improvement plans can set parameters to this), are introduced to the wider knowledge base, analyse their own findings and make connections for themselves

What are the issues around PR?

· it is hard to take to scale because practitioner researchers tend to be self-selecting enthusiasts

· time and money – although bursaries/funding are available via eg Gatsby, NCETM, PPD

· it currently does not seem to greatly influence policymaking - although there are channels for messages emerging from PR to reach policymakers, e.g. via NTRP-DCSF Research Unit, and LSIS research programme) – practitioner research is also a vehicle for testing assessment policies (Cambridge Assessment)

· education initiatives to date have been interpreted by practitioners as ‘this is the way to do it’ – i.e. practitioners have not felt empowered to test government recommended approaches to pedagogy  through PR
What contributes to the quality of PR?

· modelling of CPD by institution leaders (see Robinson meta-analysis of leadership - http://www.educationcounts.govt.nz/publications/series/2515/13723) 
· specialist input
· a clear focus and question
· locating research within the existing evidence base
· writing up the outcomes (in whatever format) and dissemination to extend/deepen learning for practitioner researcher
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