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There are obvious overlaps at times between Research Quality (& Accountability) and Research Capacity but ultimately the separation of these areas is helpful in attempting to outline needs and possible actions.

Research quality and accountability framework

Quality, it was argued, should be supported through research training but also through research processes as both peer and more experienced mentors contribute to the development of expertise.  However as we began to consider the places and people who might generate research, discussion centered around whether there needed to be a hierarchical model of knowledge and practices linked to explicit criteria.  Unfortunately, this does inevitably suggest that some research may be seen as of greater value if it is linked to a higher level in the hierarchy and does not necessarily reflect the quality and value of a piece of work.  Ranking research in this way is not perhaps the way to capture the complex blends of knowledge, experience and relevance of different forms of research.

I would argue that it is necessary to profile research according to its own unique characteristics and then to consider what might be expected of this particular research profile.  It is at this point that criteria may be articulated.  For possible consideration then, I have generated a diagram which may provide a helpful starting point with the hope that quality engagement with different educational communities may be supported through this process of quality evaluation.  In initially establishing a profile, a researcher would consider the placement of their research in relation to the different components: 
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This model allows for the complexity of the field e.g. Teacher research may be methodologically rigorous but its purpose and scope may be local.  It then becomes necessary to outline what might be expected of research with different profiles.  In avoiding a hierarchical model, this has the potential to recognize the strengths of different research profiles and the complexity of the profiling process.

Dialogue and discussion with other agencies over ways of encouraging quality

A further need was identified with regard to the maintenance and development of dialogues of the different agencies involved in educational research.  SERA already has regular conversations with TSG on behalf of the research community but it was felt that these might be broadened out to include e.g. HMIE and might be developed in concrete terms to encourage collaborative enterprises 

Critical mass

Beyond evaluation of research, it was argued that there needed to be a way to build critical mass of expertise in research where such research groupings would allow modeling and mentoring within HE and across wider communities of educational practice.  This bridges both encouraging research quality but also building on research capacity.   But there are questions here about the ways in which this may happen and in terms of moving away from an ad hoc system of mentoring and towards a more structured and constructive approach to support.

Education and other disciplines

In beginning to ensure that educational research thrives and maximizes its impact upon the wider community, it was suggested that there was a need for consideration of collaborations across disciplines and perhaps across sectors.  Some colleagues argued that such thinking should underpin research proposals and other research activities.  However, this may require a fundamental culture shift in educational research and reconsideration of the different forms that such research might take.

Research capacity and the need for mapping the field

In any attempt made to enhance RCB, our panel felt strongly that there was a need for an overview of the field.  Underpinning this is not only a desire for mapping but also support for the need to understand the research community as a whole and not simply in terms of individual components.   A mapping exercise would seek to gain an overview of existing RCB sites including virtual sites, the people systems and networks contributing and the thematic nature of such groupings and connections.

Research capacity and funding

It was argued that research capacity building inevitably draws on the expertise of existing researchers and that a fruitful form of mentoring can occur through involvement in research projects.  Consideration then should be given to simple ways in which funding for RCB could be included as an integral part of the funding process/proposal i.e. where funding for mentoring should form an essential component of funding sought, HE etc should have strategies in place to support such mentoring and plans for continued capacity building beyond the length of the process.  Linked to this is the need to consider means of maintaining resources generated for community use and the ways in which knowledge/access can be extended across all aspects of the community.

Research capacity and leadership

An essential component of any RCB is the need for leadership at various levels and an understanding of the forms that leadership may take as well as potential means of developing courses and resources to enhance effective leadership in this area.  The leadership foundation suggested that they would be very interested in working with the research community to develop such provision.  This could also go some way towards encouraging an exploration of succession within leadership positions.

Research capacity and teachers/practitioners

The need for those who are likely to be users of research and creators of research to be supported in these endeavours, is an important component in discussion of research capacity building.   This should begin in ITE and continue through CPD and postgraduate training.  There is perhaps a need for a further mapping exercise across institutions to explore the extent of engagement with research at ITE level and the nature of such engagement.

Action points 

1. Generation of quality framework and subsequently broad criteria for evaluation of research quality

2. Mapping exercise RCB 

3. Mapping exercise ITE – RCB and KT

4. Leadership foundation and research community – development of support for development of leadership in research

5. Development of further dialogues e.g. TSG and research community capacity and quality

6. RCB built into funding process                                                                                                                                                 

